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About this portfolio: 
This portfolio is a compilation of evidence produced 
by members of the School Action Learning Exchange 
(SALEX), which was presented during the 
“Harvesting the Power of Evidence for Schools” 
network-wide convening in Barranquilla, Colombia 
from 19-22 March 2024.  

The event acknowledged a broad definition of 
evidence meaning there are various types of 
evidence and research methods highlighted 
throughout this portfolio. 

For any questions, please contact Laurel Schmitt 
(lschmitt@r4d.org). 

mailto:lschmitt@r4d.org


Rapid Feedback MERL  |  3

Table of Contents 
Section 1 – Evidence on practices, pedagogies, and school models to improve social-emotional 
learning (SEL) and student wellbeing 
• Escuela Nueva – Measuring SEL and Classroom Interactions through Various Methods: New results of Escuela Nueva Activa (ENA) Implementation
• International Baccalaureate (IB) – Student Wellbeing
• Kizazi – How Does a Whole Child Approach Shift Practice, Perceptions and Culture?
• NetEdu – SchoolWeavers Tool
• Schools2030 – Improving Holistic Learning Outcomes through Learner-centered Pedagogies in Tanzania

Section 2 – Evidence from teacher professional development and training programs
• Educate! – Teacher Training and Entrepreneurship in Rwanda
• Education International – Teacher-led Learning Circles for Formative Assessment: Research Framework
• STiR Education – Evaluation Framework to Assess the Impact of STiR’s Programs
• TaRL Africa – What Needs to Change in Mentoring: Mixed-method Exploratory Research from Teaching at the Right Level Approach in Côte d'Ivoire

Section 3 – Case studies and evidence from scaling promising innovations and programs 
• Fundación Luker – Let’s All Learn to Read: A Data-Driven Approach
• Global Schools Forum – The Role of the DVF Framework in Supporting Education Solutions to Scale Up
• HundrED – The Messy Middle of Scaling Innovation
• Room to Read – Impact of Literacy Support during COVID-19 Disruptions in Tanzania
• Youth Impact – Adapting, Innovating, and Scaling Foundational Learning: Lessons from Scaling Teaching at the Right Level in Botswana

Section 4 – Evidence from large-scale data collection efforts with teachers, students, and/or 
caregivers to inform policy
• Council of International Schools – How do School Leaders Navigate Factors Influencing Teaching, Learning and Pedagogical Change?
• Global School Leaders – How to Scale with Government: A Toolkit for Education Organizations in the Global South
• Motriz (Instituto Gesto) – Predictors of Learning Tool: Evidence-based and Tailor-made Approach in Educational Systems at Scale
• PAL Network – ICAN (International Common Assessment of Numeracy) Sub-Saharan Africa
• UNICEF Data Must Speak – Practices and Behaviors of Positive Deviant Schools in Ghana



Social-emotional learning 
(SEL) and student wellbeing









SchoolsWeavers Tool
NetEdu

Implications

What we learned

Increase a sense of belonging in students, 
teachers, and parents

Background Results
• Lack of tools for school leaders to weave flourishing learning 

environments / cultures 
• Lack of international collaboration / networks for evidence 

exchange and collective learning

Study Objectives

Methods

• Support school leaders to weave ecosystems for belonging and 
personalized learning 

• Exploring relationships between healthy ecosystems and 
learning outcomes

Contact 
Jordi Diaz-Gibson

jorgedg@blanquerna.url.edu

Robyn Whittaker 

robyn@kaleidoscopelights.com 

• New schools using the tool 
• Collecting and exchanging inspirational 

practices from school users 
• Exploring positive relationships between 

sense of belonging (student and teacher) 
and academic achievement  / youth 
identity / agency

Identify priorities and facilitate empathic 
dialogue

Resourcing challenges for mobilizing the 
ecosystem beyond school space and time

• 2131 surveys and 35 interviews / focus groups 2021-2023 / 
4 country case studies – teachers / school leaders / staff / 
students / parents / community collaborators 

• Quantitative and qualitative analysis 

mailto:jorgedg@blanquerna.url.edu
mailto:robyn@kaleidoscopelights.com
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What needs to change in Mentoring: Mixed-method exploratory research 
from Teaching at the Right Level approach in Cote d'Ivoire 

Teaching at the Right Level Africa 

Teacher support through quality mentoring is 
essential for pedagogical approaches such as TaRL 
to address the learning crisis. However, mentoring 

often faces constraints such as resources and time. 

Exploratory research on mentoring in CIV: 

1) What are key mentoring and support needs for 
education system stakeholders, including teachers?

2) What technological or non-technological 
innovations may be salient to improve mentoring?

Semi-structured qualitative interviews: 144 
respondents in 44 schools: 1 teacher, 2 HTs/school 

Classroom observations: 90+ TaRL sessions 
observed, with half involving a teacher mentor's 
presence (head teacher or pedagogical advisor) 

Secondary data: 2021 survey data, national reviews 

 

 

Head teachers are present in the schools but don't 
consistently make time to provide quality mentoring 
to teachers due to many & competing administrative 
tasks and demands. 

Pedagogical Advisors provide extensive, valued 
feedback to teachers during their mentoring visits, 
but they don't visit schools as often as wished: 

• They have many schools to support, so, not all 
are visited - or are visited infrequently. Those 
visited are often chosen based on proximity.

• There are schools that are hard to access due to 
poor road infrastructure; reaching them is costly.

PAs reported they would like to gain more insight 
from ASER data to inform their choice of schools to 
visit and to prioritise schools with the most needs. 

Innovation Opportunity: We designed 
an innovation blending: 

• Mentor training on data use for 
targeted prioritisation of school 
visits + data-based planning 
tool for mentors

• Structured guiding framework 
for mentors to remotely mentor 
teachers more effectively

Daniele Ressler 

daniele.ressler@teachingattherightlevel.org 

. .

Now testing in a randomised 

evaluation.

Diffusion of Innovation: We have 

begun a new hybrid mentoring pilot for 

hard-to-reach areas in Nigeria to study 

the effectiveness of the approach 

across contexts.



Scaling promising 
innovations and programs



FUNDACIÓN LUKER – BID – ALCALDÍA MANIZALES



Background

Literacy benefits:  
• Fosters the ability to learn other subjects (Zhang et al. [2014]) 
• Matters for health (Sentell and Halpin [2006]) 
• Related to political participation (Benavot [1996]) 
• Highly valued in the labor market (Hanushek et al. [2015]) 

OECD 
• (2016) finds that almost 20% of adults cannot process information from a simple text. 
• (2022) 51% of students in Colombia don’t achieve the expected levels. 

In Latin America, two-thirds of children don’t achieve the minimum levels of literacy expected 
for their age (Busso et al. [2017]).

Literature suggests that parents have limited or misinformed information about school 
quality, their children's academic performance, and the benefits of education (Nguyen, 2008; 
Jensen, 2010; Loyalka et al., 2013).



Study objectives 

Impact of an intervention 
that offered remedial 

literacy tutorial sessions 
designed to help struggling 

readers in 3° grade 
students in Colombia.

Obj 1

Evaluate the effectiveness of 
Let's all learn to read, a 

curriculum reform 
implemented with 1° grade 

teachers throughout the 
school year with structured 

materials.

Obj 2 Obj 3

Three studies:
1. Let’s all Learn to Read: 1st grade curriculum - materials (IDB: Alvarez, Berlinski, Busso, Martinez)
2. Remediation strategy 3rd grade students (IDB: Alvarez, Berlinski, Busso, Giannola)
3. Parents information (Harvard: Barrera, Gonzalez, Lagos, Deming) 

Provide information to 
parents about their 

children's performance to 
provoke changes in their 

interest in education in order to 
increase their 

children's academic 
performance.



Methods: Randomized Control Trial

• 1st grade: Curriculum and materials
• 70 schools 

• 3rd grade: Remediation 
• 700 students 

• Parent’s information 
• 4.371 students
 



Results – what we learned

• 1st grade: Curriculum and materials. 0.39 sd. 
Lasted until 2° and 3° grade. Probability of 
remediation in 3° grade decreased 33%. 

• 3rd grade: Remediation. 0.29 sd. Lasted two more 
years. 

• Parent’s information: 0.28 sd (low performers). Not 
sustained. 

 



Implications

Let’s All Learn to Read has been implemented for 
more than 5 years, in 100% of public schools in 
Manizales, Colombia:

• 1st grade: Curriculum and materials
• 3rd grade: Remediation 
• Parent’s information 

Students in or above the standard: 
• 2018: 39% 
• 2023: 80%



The Role of the DVF Framework in supporting education 

solutions to scale up 

Takeaway #1 
Importance of establishing desirability 

as a foundational element for 
solutions seeking scale 

Global Schools Forum uses the Desirability, 
Viability, and Feasibility model to support 

education innovations to scale. 

We have adapted the original framework 
developed by IDEO to incorporate elements 

that are crucial for education solutions. 

Testing the adapted DVF framework 
in the context of education solutions 

scale up. 

This evidence was documented through 
various case studies, which utilised primary 

data collected through questionnaires, 
interviews, focus groups, and AB tests. The 
data was co-analysed by GSF and the case 

study participants. 

I 

Takeaway #2 
Role of rapid testing and adaptation 

while scaling into new contexts 

DESIRABILITY 

Is there a need for the 
innovation, is there 
strong evidence it 

works for the target 
audience, and does it 
have the potential for 

impact at scale on 
education outcomes? 

VIABILITY 

Does the innovation 
have a sound 

revenue model, 
funders and 

ecosystem partners 
required to scale? 

Launched a robust A·B test 

FEASIBILITY 

Does the innovation 
have the leadership, 
team, partnerships 

and systems required 
to scale and 
continuously 

measure impact? 

Problem tree and 1----1 to assess different variations 1----1 Completed the test with f--
.:��;. D G�I fAS 

Theory of change to of their p_rogramme for scale over 900 teachers in 2
understand problem and to test solutions counties 

Integrating a testing 
approach to their way
of working to continue

ll� GyanShala

2il5abre 
II Education

vision effectiveness

Theory of change for
expansion into the 

affordable private school
market and build 

cohesion on 
problem/solution.

Scoping study into 
the low fee early year
education market in

Ghana to 
understand

problem 

Expanded into 50 prlv-
schools, reaching almost

5,000 learners

Ran a pilot in 13
private 

kindergartens, 
reaching almost 800

chlldren to test
solution 

DESIRABILITY 

80% of children in
the P!OQ!amme 
achieved good
early learning 

outcomes

VIABILITY 

to build impact

33% of learner in Developed a flnanclal !
grades 3 and 5 

achieved 'good' in 

language and maths

Re-organized team to work
on APS and Strengthened 

model and funding
atrategy to enable 

scale up Into the
private sector 

I partnership with GES and INASIA lo deliver APS model
operationally 

Understanding
sustainability 
model at scale

• FEASIBILITY

I 
; 
; 

Takeaway#3 
Developing cost effective solutions and 

new financial models are instrumental in 
building sustainable pathways to scale 

The GSF Toolkit contains cast 
studies on evidence of scale 

progress using DVF. View below 

Ursula Hankinson 

ursula.hankinson 
@globalschoolsforum.org 

Kiran Sahib 

kiran.sahib@globalschoolsforum.org 





Impact of Literacy Support during COVID-19 Disruptions in Tanzania
Room to Read

Implications

What we learned

Learners in supported schools experienced 1.2 
– 1.8x higher gains in literacy skills than in 

comparison schools

Background Results
Room to Read’s Literacy Program in Tanzania seeks to build reading and 
writing skills in Kiswahili and a habit of reading through support to literacy 

instruction, establishment of child-friendly libraries, and provision of 
quality reading materials. The program was introduced to a set of schools 

in Tanga Province in 2020 and 2021.

Study Objectives

Methods

Evaluate the impact of the program on literacy skills from the intervention 
for 2 academic years (from 2021 to 2022) in Tanga province, particularly 

in light of disruptions related to the COVID-19 pandemic.

Contact 

Ryan Hebert

ryan.hebert@roomtoread.org

• While the acute period of the pandemic has 
passed, study findings suggest there remain 
opportunities to significantly improve the 
support given to early grade literacy in 
Tanzania.

• Room to Read is working with the Tanzania 
Institute of Education (TIE) on a nationwide 
revision of literacy curriculum and textbooks, 
incorporating some elements of our LP 
approach.

• We are also developing a Teachers’ Guide to 
support educators in implementing the new 
government curriculum and textbooks.

Many are still not meeting benchmarks by end of G2, 
suggesting opportunities to better support children’s 

literacy

Room to Read is now partnering with the Tanzania 
Institute of Education to strengthen curriculum 

nationwide

• Developed a tool based on the Early Grade Reading Assessment 
(EGRA), with a range of reading, writing, and comprehension tasks

• Assessed students in 50 supported schools and 50 comparison 
schools

• Baseline Feb 2021 with learners at start of G1, endline Nov 2022 with 
learners at the end of G2 

• However, scores on some of the early grade 
literacy skills (letter sound, oral reading fluency, 
etc.) were relatively low even in project schools.

• By end of Grade 2, just 13% of the project 
school learners reached the oral reading 
fluency benchmark of correctly reading 45 or 
more words per minute (in contrast to 4% 
percent learners in comparison schools).

• In summary, LP in Tanga had positive, 
statistically significant but modest impact on 
literacy skills.

• Learners in project schools experienced 2-year gains in literacy skills that were 1.2 
to 1.8 times higher than the gains experienced by comparison school learners. 
Differences between the 2-year gains in project and comparison schools were 
statistically significant for all tasks except sentence dictation.

mailto:ryan.hebert@roomtoread.org




Large scale data collection 
efforts to inform policy
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Focus on adapative pedagogies 
for the future 

Our overall goal is to publish an open-access 
resource kit to support schools as they 

establish priorities and lead pedagogical 
change in their communities. 

Explore the concept of pedagogy in an 
international school context; Understand how 
schools make decisions about teaching and 

learning; Learn how they evaluate the 
implementation of their decisions. 

400 school leaders, 550 teachers, 400 parents, 
and 500 students 

135 CIS member schools in 56 countries on 6 
continents via 21 focus groups and a survey 

completed by 1,900 people. 

How do school leaders navigate factors influencing teaching, 
learning & pedagogical change? 

Council of International Schools 

Schools juggle competing 
priorities for learning 

Factors affecting pedagogical change management + 
choices in teaching and learning: 
• a desire for students' pathways through secondary and
higher education to enable success and mobility
• the need for instructional agility in the face of global
change as schools prepare students for the future
• calls for inclusive and equitable practices that are
culturally responsive and foster global citizenship
• the pressures of navigating complex governmental
regulations, external curriculum and assessment
requirements, and the expectations of school networks and
governing bodies
• resource limitations
• tension between stakeholder perspectives (parent group)

Cross-cutting elements, linking traditionally separate or 
independent parties or interests, impact pedagogy and 
pedagogical change management regardless of how 
change is approached. 
• programme of study (a significant driver)
• parent views
• transitions (to the next stage of education, including
higher education)
• teacher engagement, attitude, and professional learning
• prioritizing global citizenship and inclusion
• future-readiness and future-proofing
• learning resources and infrastructure

Parent voices and student
needs are influential

Toolkit needed to support school 
leaders with: 

->Selecting, adopting, plannning, 
implementing and evaluating 

pedagogies 
->Accessing evidence to make 

related decisions 
->Navigating factors that lead to 

changes in practice (cultural, 
historical, curricular, contextual) 

->Navigating perspectives 
between stakeholders when they 
align and diverge within a school 

Cecile Doyen 
ceciledoyen@cois.org 

in collaboration with Australian Council for 
Educational Research (ACER UK), and the 
Klingenstein Center at Teachers College, 

Columbia University 



How to Scale with Government 
Global School Leaders GLOBAL 

SCHOOL 

LEADERS 

A Toolkit for Education Organizations in the Global South 

Mindsets are the key! 

Many of our partner organizations have expertise 
in technical solutions to training school leaders. 

They face challenges in working with governments 
to strengthen education systems. We built this 

toolkit to both bring together existing knowledge 
about influencing policy and provide a roadmap 

for others to use. 

Help organizations working with school 
leadership leverage their existing programs 

to inform government policy. 

We studied 79 organizations from the Global 
South to see how they were building systems 
and processes that are influencing national or 

state-level policy at varying scales. 

Reading about the tactics is only one way to start -
you need to apply, learn through practice, and 

iterate. So we include many examples of technical 
support providers who can train and coach you 

through the process. 

Mindsets and specific strategies are both 
needed to successfully scale with a 

government. Navigating political contexts 
that are often shifting can be challenging, 

but it is possible with the right approach. The 
toolkit features 30 tools and 9 mindsets 

captured from the world's leading advocacy 
organizations on how to scale interventions 

and influence policy. 

9MINDSETS 

l Beli...,e 11 can be done.

2- It can take over ten yea,._

3. Find patient funders to Joomey with yolL

4. Brace for a non--linear prooes.s.

5. lnfluencl"lj l)()llcy 1$ sales.

6. Stay humble, kind and ready to adapt

7. When wind-• open, Jump.

8. £1/f!fl in d.ittico..ct enllirorvnents. you can
cl'Nte an opening.

30TOOLS 

BECOMEA � 
VALUABLE PARTNER

l OemonS1ra.io Proof Points
2 Pro:luceRareO.ta
3. SolwCosllng
<I. Wnto Sticky M-H

INCREASE � 
INCENTIVES 

@&,. 
UNDERSTAND<,-..,­
YOUR SYSTEM 

6. u.. Syst..,,,, M;ipping
6, I.Nm Rulff 04 the Gomt
7, Hire COK:ha
a Apply i.e...- Pllnnlno
9, R•Fr.ame YO!Vf N1rn•lff
10. F'.nd the llil)hl Hom.
It Embed IMlde

LEVERAGE � 
COLLECTIVE POWER 

HOW 10 S<ll.l.E 
w1ttcCOV[ANMEN'T 

MOBIUZE �: 
CHAMPIONS 

12. Fan.llti-■
13. Intl� the tnfhN,ac1n
14 - E>tpo<uN Trips
15. F.et1tt.10 IExperien.till MonM:nts.
16. �Co-0..lgn
17. Acc"9l lnmotiono

AOAPT TO () 
YOUR CONTEXT 

I& C,eote Quick Win• 22 Cc,wvne Count,y Coolitlon, 26, ld..-.Jry Local Lawn 
�- T ra..te< Cr9dlt 23. Orchestrate Global Coolltlon1 V. Wo,t Multlp&. �
20. Bulld Pul>IC Pot,cy Tracka,. 2<1. Encour• Organic� Sm.11 .. """"'•ly 
2l Stan Advocacy Campal9n1 Action 28. PM>'! From Prlv•t. to P\lbllc

We found that most organizations have not 
documented their methods and we realized 
that our research may be beneficial to other 
organizations considering a similar journey. 

We hope that this toolkit can aid 
other organizations across 

sectors and regions to move their 
interventions to scale by working 

with governments. 

9. Decide tt It is the ri9ht step for you • It
may NOT be.

25. 9- Fu- PliO<lbOS 29. Join 0ut-•8&Md Financing
30. Launch • New Unit In GcM!nvnent

This toolkit was developed by Kat 
Pattillo - Founder: EdWell 

To learn more:
www.globalschoolleaders.org  

= • 





Takeaway#1 
Citizen-led Assessments can produce 

comparable data across different geographies, 
adhering to Data Quality Standards Framework 

For more than 15 years, PAL Network members 
have been conducting Citizen-Led Assessments 

(CLAs), engaging with their national 
governments, influencing policy and practice in 
their countries. However, lack of comparability 
was hampering conversations at regional and 

global level. 

1. Understand post-covid learning gains/losses

2. Generate comparable data across different
countries using ICAN tool

3. Engage with regional organizations to
prioritize FLN

- Household surveys done in 3 districts each
in 3 countries
- 60 Enumeration Areas sampled per district,
20 households (H Hs) assessed per EA
- All children 5-16 years assessed in the sampled
HHs orally one-on-one, using ICAN tool

ICAN (International Common Assessment of numeracy) 

Sub-Saharan Africa (SSA) PAL Network 
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Takeaway #2 
Policy makers are interested in 

comparable data 
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Takeaway#3 
Many countries in SSA lack data to report 

towards achievement of SDG 4.1.1 a 

•

Muhammad Usman 

musman@palnetwork.org 

•

Adjusting the narrative of learning 
loss. Learning levels were still low 
even before COVI D. There is need 

to deal with systemic issues that are 
keeping learning levels too low in 

the global south.  

11.. TThheerree  iiss  nnoo  ccoonnssiisstteenntt  eevviiddeennccee  ooff 
lleeaarrnniinngg  lloossss..

•

WWhhiillee  ffoorr  ssoommee  ttaasskkss  iinn  ssoommee  
ccoouunnttrriieess,,  ppeerrffoorrmmaannccee  
ddeeccrreeaasseedd. Foorr  ootthheerr  ttaasskkss,,  
ppeerrffoorrmmaannccee  sseeeemmss  ttoo  hhaavvee  
iinnccrreeaasseedd..  
IInn  KKeennyyaa,   ppeerrffoorrmmaannccee sseeeemmss  ttoo  
hhaavvee  iimmpprroovveedd..

2. Is the "recovery" narrative useful for
the Global South?

Laurel Schmitt
Pencil



Practices and Behaviours of Positive Deviant Schools 
in Ghana

Ghana MoE & UNICEF Innocenti 

Implications

What we learned

Evidence co-creation with partners, stakeholders, 
and champions at the outset ensures uptake and 

impact.

Background Results
While administrative data in education (e.g., EMIS, learning assessments, 

and examinations data) are widely collected, they remain vastly 
underutilized to understand why certain exceptional schools are 

performing better than their peers even when they operate in similar 
context and with equivalent resources.

Study Objectives

Methods

1) analyze existing administrative datasets to explore the resources and 
contextual factors associated with school performance; 2) identify the 

behaviours and practices of positive deviant schools; and 3) investigate 
the levers and incentives for scaling up the behaviours and practices.

Ghana
• Positive deviant schools tend to have more active PTAs, and 

utilize multiple channels of communication with parents, such 
as WhatsApp groups, phone calls and home visits. Parents in 
positive deviant schools participate more in school events and 
are more engaged in their children’s learning.

• Positive deviant schools benefit from strong leadership from head 
teachers. These head teachers had higher levels of education and 
more years of experience in the classroom. 

• Teachers in positive deviant schools receive greater support for 
lesson planning. They receive greater direct support from head 
teachers, often collaborate with other teachers on lesson plans, 
and are more likely to be provided with relevant resources for the 
lesson planning process.

• Teachers in positive deviant schools are encouraged to try new 
teaching methods in the classroom, with many focusing 
classroom time on practice-based learning.

• Students in positive deviant schools are more attentive and on 
task during class time and are less likely to be reported as 
absent or hungry.

Contact 
Renaud Comba

Education Research Specialist

UNICEF Innocenti

rcomba@unicef.org

Partners have used DMS research and its 
approach to strengthen their data systems and 
data use. In Ghana, the MoE has incorporated 
DMS recommendations in the GPE Systems 

Capacity Grant (SCG) to create unique school 
codes, recognising that it can produce a 

longitudinal dataset to track progress and identify 
trends over time. UNICEF Ghana CO has also 

recently conducted a Training of Trainers of 
School Inspection Support Officers (SISOs) 
(middle-tier education stakeholders) where 

evidence from the DMS research stage 1 about 
SISOs’ presence and support was discussed.

There is power in existing administrative datasets that 
needs to be harnessed.

Positive deviant schools offer insights into how 
education can be improved through locally-found 

solutions.
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